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Abstract. Many of the major Massive Open Online Course (MOOC) platforms 
support learning approaches which can be roughly categorised as transmission- 
based and asynchronous (Morris & Lambe, 2014), with limited forms of interactive 
elements. Language learning is viewed within this study as an active process which 
includes knowledge, skills, and cultural competencies. Designing a Language- 
learning MOOC (or LMOOC) that facilitates this view of the language learning 
process is challenging, however, particularly considering the predominance of 
learning templates within the MOOC platforms that are designed from a mainly 
knowledge-transmission perspective. Using Conole’s (2014) classification of 
MOOCs, a sample of LMOOC providers self-report in a survey on the pedagogical 
approach implemented within their LMOOC’s learning design. These findings are 
reported in this paper. This study is timely as the number of LMOOCs being offered 
is increasing, although the proportion of LMOOCs is still low in terms of the wider 
MOOC landscape. The paper concludes by considering whether LMOOCs can be 
aligned with this classification tool or whether an extension to this classification is 
required to cater for the nuances of MOOC-based language learning. 
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1. Introduction 

There has been significant growth of MOOCs over the past decade. LMOOCs, 
however, have been slower than other disciplinary areas to engage with the potential 
ofthis new learning model. In 2014, Barcena and Martin-Monje (2014) conducted 
an analysis of the availability of LMOOCs on the major MOOC platforms, 
revealing 26 LMOOCs. A review of the current offering of LMOOCs, conducted 
by this research team in June 2017, based on the methodology of Barcena and 
Martin-Monje (2014), noted an increase of LMOOCs to 143. Chinese joined 
English and Spanish as the most popular languages in LMOOCs. The provision of 
other languages is also increasing, with courses for languages such as Norwegian, 
Malay, Frisian, and Sanskrit now available. The majority of courses are aimed 
at the beginner level. However, an increasing number of courses are aimed at 
more advanced learners who want to improve their language skills, particularly 
in specific domains such as language for business or academic purposes. This 
emerging language learning model raises important issues for course designers 
and developers concerning the rationale for adopting a particular pedagogical 
approach that caters for the specificities of foreign language learning. MOOCs 
are typically categorised as either xMOOC or cMOOC based on the pedagogical 
design of the course. xMOOCs tend to adopt a behaviourist learning approach 
and reflect more of a transmission approach to learning, while cMOOCs support 
connectivist pedagogy and are focused around learner generated content and 
interactive media (Morris & Lambe, 2014). The majority of the major MOOC 
platforms have xMOOC templates and are predominantly focussed on knowledge 
acquisition. Language learning, however, is an active process that requires both 
skill development and knowledge acquisition (Barcena & Martin-Monje, 2014; 
Sokolik, 2014) situated within cultural contexts. Learning a language requires 
the use of higher order thinking skills as well as high levels of engagement and 
interaction. In addition, after infancy there is a need for a more rule-based cognitive 
approach (Meltzoff & Prinz, 2002). This paper examines how the current supply 
of LMOOCs are addressing learning within MOOC environments. Using Conole’s 
(2014) classification of MOOCs, the paper explores the approach to (1) learning, (2) 
technology, and (3) learner support as reported by a sample of LMOOC providers 
from a variety of the major MOOC platforms. 


2. Method 

Data for this study was collected by means of a structured, online questionnaire 
containing 24 items, divided into three sections using both closed and open questions. 
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The questions were constructed to correspond to Conole’s (2014) classification 
criteria. The questionnaire was piloted with two LMOOC providers prior to the 
main study. Participants self-reported (1) contextual information, (2) information 
relating to the participants, and finally (3) the pedagogical approach adopted in the 
LMOOC. The questionnaire was distributed to a sample of 40 LMOOC providers 
identified by the research based on a sampling methodology adopted from Barcena 
and Martin-Monje (2014). Twenty-one completed questionnaires were classified. 
To aid with the analysis, three dimensions were developed by the researchers to 
group responses as low, medium, and high with respect to each criterion (Conole, 
2014), an example of this criterion is outlined in Table 1. 


Table 1. Example of criterion parameters 


Dimension 

Low 

Medium 

High 

Massive 

0-1,000 

1,000-5,000 

More than 5,000 

Multimedia 

Course is limited to 
the use of one media 
type e.g. video 

Course utilises a 
limited number of 
multimedia types 

Course uses a wide 
range of multimedia 
and interactive media 


3. Findings from the classification of LMOOCs 

Table 2 illustrates the finding of the classification of each LMOOC’s responses to the 
questionnaire, where each response represents one LMOOC in the table. In terms 
of context, the LMOOCs demonstrate examples of low, medium, and high degrees 
of size and openness, with openness being viewed as a continuous construct rather 
than a binary state (Wiley, 2009). With regard to pedagogy, the majority of courses 
demonstrated high degrees of reflection, multimedia usage, learner autonomy, and 
communication. The type of communication is predominantly learner to learner 
interaction whilst learner to instructor communication is not facilitated to the 
same extent. The LMOOCs demonstrated a lower degree of collaboration. The 
courses that encourage collaboration facilitate it through platfonn tools but tend 
not to link it to the learning content. Interestingly, while most MOOCs are not 
formally credentialed, many LMOOCs self-reported medium to high degrees of 
course formality. Certification is provided on completion of most of the LMOOCs 
in the sample, often for an additional fee. While reflection is encouraged in many 
courses, further investigation is required to reveal its nature and extent. With many 
courses promoting an asynchronous approach to learning, learner autonomy was 
reported as high. The LMOOCs in the sample self-reported high quality with 
quality assurance mechanisms being implemented by the major MOOC platforms. 
The categorisation of the diversity of the participants or the nature of the learning 
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pathways within each LMOOC is not reported as it did not align with the scale used 
by the researchers in their analysis. 


Table 2. Classification of LMOOCs 


Dimension 

Low 

Medium 

High 

Open 

2 

10 

8 

Massive 

5 

5 

10 

Multimedia 

1 

7 

13 

Collaboration 

10 

9 

2 

Communication 

1 

9 

11 

Quality 

1 

2 

18 

Reflection 

3 

- 

18 

Formal Learning 

5 

8 

6 

Certification 

2 

16 

3 

Autonomy 

2 

10 

9 


4. Discussion and conclusion 

The classification schema is used to describe MOOCs, but it is also in use as a 
checklist to guide the design process and as a means of evaluating a MOOC’s 
learning design (Conole, 2014). With regard to LMOOCs, however, in order to 
fully investigate the way in which language acquisition is supported within the 
course, further dimensions are required. Based on the literature pertaining to 
the key characteristics of effective LMOOCs (Barcena & Martin-Monje, 2014), 
the researchers recommend at least the addition of two further dimensions 
to Conole’s (2014) categorisation: language skills and instructor presence. 
Facilitating and assessing the development of all four language skills (reading, 
writing, speaking, and listening) is fundamental to the effective design of 
online second language courses (Don, 2005). The existing classification does 
not address any specific aspects of course content. As a result, the extent to 
which language skills and cultural competencies are dealt with by the course 
was not examined. In addition, the literature acknowledges the importance of 
instructor presence and support in developing language learner confidence and 
participation (Don, 2005; Kop, 2011; Moreira-Teixeira & Mota, 2014). While 
instructor presence is alluded to by the existing dimensions of autonomy and 
communication, it is not an exclusive component of these categories. The 
classification, therefore, does not specifically address the extent of instructor 
presence in the course. Designing an LMOOC that addresses the specificities 
of foreign language learning is challenging. The adaptations to Conole’s (2014) 
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classification recommended by this paper could make a useful tool in assisting 
LMOOC course designers. 


5. Acknowledgements 

This study was supported by the Department of Arts, Heritage and the Gaeltacht, 
Republic of Ireland under the Twenty-year Strategy for the Irish Language. 


References 

Barcena, E., & Martin-Monje, E. (2014). Language MOOCs: an emerging field. In E. Barcena 
& E. Martin-Monje (Eds), Language MOOCs: providing learning, transcending boundaries. 
Degruyter Open. 

Conole, G. (2014). A new classification schema for MOOCs. The international journal for 
Innovation and Quality in Learning, 2(3), 65-77. 

Don, M. R. (2005). An investigation of the fundamental characteristics in quality online Spanish 
instruction. CALICO Journal 22(2), 285-306. 

Kop, R. (2011). The challenges to connectivist learning on open online networks: learning 
experiences during a massive open online course. The International Review of Research 
in Open and Distributed Learning, 72(3), 19-38. https://doi.org/10.19173/irrodl.vl2i3.882 

Meltzoff, A. N., & Prinz, W. (Eds). (2002). The imitative mind: development, evolution and brain 
bases (Vol. 6). Cambridge University Press. https://doi.org/10.1017/CB09780511489969 

Moreira-Teixeira, A. M., & Mota, J. (2014). A proposal for the methodological design of 
collaborative language MOOCs. In E. Barcena & E. Martin-Monje (Eds), Language 
MOOCs: providing learning, transcending boundaries. Degruyter Open. https://doi. 
org/10.2478/9783110420067.3 

Morris, N., & Lambe, J. (2014). Studying a MOOC: a guide. Palgrave Macmillan. 

Sokolik, M. (2014). What Constitutes an Effective Language MOOC? In E. Barcena & E. Martin- 
Monje (Eds), Language MOOCs: providing learning, transcending boundaries. Degruyter 
Open. https://doi.Org/10.2478/9783110420067.2 

Wiley, D. (2009, November 16). Defining open, https://opencontent.org/blog/archives/! 123 


34 





search-publishing.net 


Published by Research-publishing.net, not-for-profit association 
Contact: info@research-publishing.net 

© 2017 by Editors (collective work) 

© 2017 by Authors (individual work) 

CALL in a climate of change: adapting to turbulent global conditions - short papers from EUROCALL 2017 
Edited by Kate Borthwick, Linda Bradley, and Sylvie Thouesny 

Rights: This volume is published under the Attribution-NonCommercial-NoDerivatives International (CC BY-NC-ND) 
licence; individual articles may have a different licence. Under the CC BY-NC-ND licence, the volume is freely available 
online (https://doi.org/10.14705/rpnet.2017.eurocall2017.9782490057047) for anybody to read, download, copy, and 
redistribute provided that the author(s), editorial team, and publisher are properly cited. Commercial use and derivative 
works are, however, not permitted. 

Disclaimer: Research-publishing.net does not take any responsibility for the content of the pages written by the authors 
of this book. The authors have recognised that the work described was not published before, or that it was not under 
consideration for publication elsewhere. While the information in this book are believed to be true and accurate on the date of 
its going to press, neither the editorial team, nor the publisher can accept any legal responsibility for any errors or omissions 
that may be made. The publisher makes no warranty, expressed or implied, with respect to the material contained herein. 
While Research-publishing.net is committed to publishing works of integrity, the words are the authors’ alone. 

Trademark notice: product or corporate names may be trademarks or registered trademarks, and are used only for 
identification and explanation without intent to infringe. 

Copyrighted material: every effort has been made by the editorial team to trace copyright holders and to obtain their 
permission for the use of copyrighted material in this book. In the event of errors or omissions, please notify the publisher of 
any corrections that will need to be incorporated in future editions of this book. 

Typeset by Research-publishing.net 

Cover design based on © Josef Brett’s, Multimedia Developer, Digital Learning, http://www.eurocall2017.uk/, reproduced 
with kind permissions from the copyright holder. 

Cover layout by © Raphael Savina (raphael@savina.net) 

Photo “frog” on cover by © Raphael Savina (raphael@savina.net) 

Fonts used are licensed under a SIL Open Font License 

ISBN 13: 978-2-490057-04-7 (Ebook, PDF, colour) 

ISBN 13: 978-2-490057-05-4 (Ebook, EPUB, colour) 

ISBN13: 978-2-490057-03-0 (Paperback - Print on demand, black and white) 

Print on demand technology is a high-quality, innovative and ecological printing method; with which the book is never ‘out 
of stock’ or ‘out of print’. 

British Library Cataloguing-in-Publication Data. 

A cataloguing record for this book is available from the British Library. 

Legal deposit: Bibliotheque Nationale de France - Depot legal: decembre 2017. 



